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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 
 

 

 Participants will learn 

 Evidence-base for using universal screening and progress 

monitoring such as Curriculum Based Measures (CBM) for 

ELLs 
 

 Examples of how various RTI universal screening and 

progress monitoring assessments address important 

questions to support ELLs 
 

 Cautions, considerations and adaptations when conducting 

universal screening and progress monitoring for ELLs 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

  

  

Participants will learn how various RTI assessments can be 

utilized to:  

 Accurately and efficiently identify and understand 

needs of ELLs 
 

 Prioritize services and plan targeted interventions 
 

 Evaluate outcomes and make 

instructional/intervention modifications if needed. 
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Response to Intervention (RTI) 

Differentiation/Intervention/Assessment – 3 Tiers 

 

 

 

Tier 1:  All students receive evidence-based, 

differentiated core curriculum.   

Benchmark 3 times per year.  Helps to identify 

students at risk and to evaluate effectiveness 

of core curriculum 

Tier 2a:  Will succeed in 

core curriculum with 

some differentiation and 

(perhaps temporary) 

support 

Tier 2b: May need ongoing 

support and differentiation in 

order to succeed in core 

curriculum.  Weekly or 

monthly progress monitoring 

Tier 3: At risk for life long academic difficulties.  Require 

specialized instruction, supports, modifications and 

accommodations in order to be successful.  Weekly 

monitoring to assure best possible progress 

2a 

 1 

2b 

3 
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Why do we assess at all  

in schools? 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

 

Why assess in schools? 
 

 
 Identify instructional needs in order to  guide 

instruction  
 Monitor progress of individual students 
 Prioritize students for supports (including ‘child find) 
 Evaluate program effectiveness (core instruction as 

well as ‘high stakes’ programs) 
 Tracking AYP (accountability) 
 Communicate effectively with key audiences 



RTI Universal Screening and 

Progress Monitoring 

Assessment for ELLs 

7 

 

 



RTI Assessment for ELLs 
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 Some things we need to know in order to understand and teach 

ELLs (and everyone else) 
 

 What does the students know (What do I need to teach)? 

 

 Who are the students who need additional supports? 

 

 Are there specific areas that warrant additional instruction, 

intervention and or closer (e.g., diagnostic) examination? 

 

 Is the student making progress (Do I stay the course or make an 

instructional adjustment)? 

 

 Are programs in our school effective in meeting student needs? 

 

 
 



RTI Assessment for ELLs 
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For ELL we may need to know: 
 

 What is the student’s experience speaking English? 

 

 How much English does the student understand/communicate? 

 

 What has the student learned in their native language? 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

      

 

 Benchmark should accomplish: 
 Identify instructional needs in order to guide 

instruction (target weak skills) 
 Prioritize students for supports 

 (including ‘child find’) 
 Evaluate program (core instruction, 

intervention) effectiveness 
 Tracking AYP (accountability) 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

      

 

 Progress monitoring should accomplish: 

 Identify interventions that work best for individual 

students (very important for ELLs since many 

interventions have weak evidence at best) 

 

 Use information diagnostically (‘resistance to 

multiple evidence based interventions) 
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Response to Intervention (RTI) for ELls 

Differentiation/Tiered Intervention for ELLs 

 

 

 

Tier 1:  Significantly differentiated core 

instruction  is required for ELLs 

Tier 2 

5:1 student to teacher ratio  

Core + 30 to 60 minutes a 

At least 3x/week 

Standard protocol 

Tier 3  

More individually targeted 

 Smaller group size (e.g, 3:1)  

Delivered daily, for a longer duration.   

2 

3 

Don’t wait to fail! 

RTI  benchmark assessment s provides a 

way of prioritizing ELLs for tiered 

instructional intervention immediately.  Help 

to identify current skills. 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

 

 

 
Assessment qualities needed for RTI assessments 

o Reliability  

o Validity 

o Feasibility of appropriate administration and use 

o Multiple equated forms 

o Sensitive to improvement 

o Measure important things (e.g., important skills, 

prediction of risk) 

o Data is organized and communicated effectively with key 

audiences 

See tool ratings on rti4success.org 

 



Universal Screening and Progress Monitoring 

Tools on rti4success.org  (Literacy) 
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Measure Benchmark Progress monitor ELL features/comments 

AIMSweb (CBM) Yes Yes Spanish probes and norms 

Discovery Education  Yes 

DIBELS (CBM) Yes Yes Span probes, cut off scores 

Istation (computer) Yes 

Predictive Assess of  Reading Yes 

STAR (Computer)  Yes Yes 

STEEP  (CBM)  Yes Yes Assists with RTI intervention 

PALS Yes 

(CBM-R)  (CBM)   Yes (Gr 2-4) No data management 

Yearly Progress Pro  Yes 

Easy CBM (CBM) Yes 

Scholastic (Computer) Phonics inv Reading inventory 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

 

 

  

Why Curriculum-Based 

Measures (CBM)? 
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RTI for English Language Learners (ELLs): 

    Assessments for Universal Screening and     

    Progress Monitoring 

Why do we assess at all  in schools? 

 

 
 
Assessment Qualities 

1. Reliability , validity 

2. Feasibility (efficiency) 

of administration and use 

3. Multiple equated  forms 

4. Sensitive to 

improvement 

5. Measure important 

things (predict risk) 

6. Organized and 

communicated effectively 

Identify 

instructional 

needs in order 

to  guide 

instruction  

Monitor 

progress of 

individual 

students 

Prioritize 

students for 

supports 

(including 

‘child find) 

Evaluate 

program 

effectiveness 

Tracking AYP 

(account-

ability) 

Locally 

developed 

tests 

Running 

records 1? 5? 

Running 

records 1? 5? 

Running 

records 1? 5 

NYS ELA (AIS 

limited) 1? 6 

NYS ELA 

(limited) 1? 6 

NYS ELA  

1? 6 

Commercially  

available 

diagnostic 

tests    1, 5,6 

Commercially  

Available 

diagnostic 

tests    1,5,6 

Commercially  

Available 

diagnostic 

tests    1,5,6 

Commercially  

Available 

diagnostic 

tests   1,5,6 

CBM  

1,2,3,4,5,6 

CBM  

1,2,3,4,5,6 

 

CBM  

1,2,3,4,5,6 

 

CBM  

1,2,3,4,5,6 

 

CBM  

1,2,3,4,5,6 

 



Understanding Needs of ELLs 
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Learning to read 

Studies have shown that those same underlying skills and abilities 

important for beginning reading with native English speakers are also 

associated with reading success (or problems) for ELLs (Lesaux & 

Geva, 2006; Genesee, Lindholm-Leary, Saunders and Christian, 

2006). 

 Phonemic awareness  

 Phonics  

 Rapid automatic naming  

 Working memory  

 

Fortunately, many of the underlying skills that predict reading success for ELLs 

such as phonics, phonemic awareness, reading fluency, and rapid naming 

and can be accurately assessed in English (with consideration for 

understanding the directions) (Lesaux & Geva, 2006) 



Assessments for Universal Screening and     

    Progress Monitoring: Considerations for ELL 

 

 

 

 

Some evidence for Early literacy CBM measures for ELLs 
 

Nonsense Word Fluency is a good predictor of reading success in 

kindergarten and first grade for ELLs (Fien, Baker, Smolkowski, Smith, 

Kame’enui & Beck, 2008) 

 

Student performance on phonics and phonemic awareness, assessed in 

either native language or in English, predicts ELL’s acquisition of 

academic skills in English (August and Shanahan, 2006; Baker, 

Cummings, Good, and Smolkowski, 2007).   
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Assessments for Universal Screening and     

    Progress Monitoring: Considerations for ELL 

 

Some evidence for Reading CBM for ELLs 

 

 

 

 

 

 

 

Baker and Good  (1995) found that oral reading fluency (R-CBM) in 

English was reliable and valid for native Spanish speaking ELLs and 

was sensitive to their progress over time.  They also found that their R-

CBM performance was as predictive of other English reading 

measures as it was for native English speakers.   

 

Reading CBM in Spanish in the beginning of the year, predicted reading 

fluency in English at the end of the year for Spanish speaking ELLs 

(DeRamirez and Shapiro (2007) 
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Assessments for Universal Screening and Progress Monitoring  

 

 

 

 

Conducting benchmark Assessment in L1  

(Recent arrivals and students in bilingual programs) 
A solid foundation of academic skills in the student’s first language (L1) 

appears to benefit acquisition of English academic skills as students 

are able to ‘transfer’ these academic skills in their L1 making learning 

in English progress faster and more easily.  
 

 

AIMSweb and DIBELS have graded reading passages for CBM as well as 

Early Literacy (phonics, phonemic awareness) measures in Spanish  

 

AIMSweb has aggregate norms for Spanish CBM measures 

 

DIBELS uses predictive cut off scores 
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Assessments for Universal Screening and Progress Monitoring  

 

 

 

 

Conducting Universal Screening in English  

     (language of instruction)  
General Outcome Measures in English help to identify students who 

would be predicted to struggle in the core curriculum without multi-

tiered supports in a feasible, timely manner. 

 

Benchmark assessments serve to identify risk, prioritize students for 

intervention and gather reliable, valid baseline data so that progress 

can be measured. 

 

Make sure that the ELL understands the directions! 

Interventioncentral.org  and RTI for ELLs have CBM Spanish directions for 

reading, math written expression. 

21 



Universal screenings for ELLs 
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Many students in early grades  

as well as ELLs struggle in  

academic areas for reasons other than those associated 

with diagnosable conditions. 

 

Benchmarks help us to prioritize students for 

increasingly intensive intervention.  Extreme caution 

must be taken when considering diagnosis of the child, 

especially ELLs. 

 



Assessments for Universal Screening and Progress Monitoring 

 

Universal screening Questions: 
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Question Recommended assessment(s) for ELL Who conducts for ELL? 

Can the student see? Hear? Well Child checkup Family physician/ nurse,  specialist (e.g., 

optometrist) 

Is the student coming to school? Attendance records School nurse or person in charge of 

taking attendance  

Does the student have the basic 

prerequisite academic skills to be 

successful in school?   

Does the student need supplemental 

instruction and supports in order to be 

successful in school? 

To what degree is the student at risk 

(which tier)?   

What is the least restrictive 

environment? 

Universal CBM screening  in L1 for 

those who have been instructed in L1.   

Universal CBM screening  in English for 

those who will be instructed in English   

Teachers and paraprofessionals can easily 

learn to conduct CBM with a high degree 

of inter-rater reliability.   

Progress monitoring of ELLs learning in 

English should be conducted in English 

(directions may need to be provided in 

L1). 

What does the child need to learn? Qualitative assessment of errors 

(‘diagnistic’) 

Teachers without skills in student’s L1 

may conduct assessment, but providing 

student with clarification in his/her L1 

can be very helpful. 



Understanding Needs of ELLs 
ELLs should have ‘universal screening’ of language history 

24 
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RTI Assessment for ELLs - Curriculum Based Measures 
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

Shinn, Good, Knutson, Tilly, & Collins, 1992; 

 DeRamirez and   

             Shapiro (2007)

 Stage & Jacobsen, 2001)

 

 

 
 



RTI Assessment for ELLs - Curriculum Based Measures 
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











 

 

 
 



RTI Assessment for ELLs - Curriculum Based Measures 
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







 





 

 
 



RTI Assessment for ELLs - Curriculum Based Measures 

 

Written Expression 

28 

 

 

Yo  quiero  un  coche  i  un manson.    Yo  qero  que mi 

mama  sea  feles.

I would wish four a car. I wish  thet  my  mother  be 
happy
 

 

 



RTI Assessment for ELLs - Curriculum Based Measures 
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



 

 

 
 



RTI Assessment for ELLs - Curriculum Based Measures 
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_Yo_quiero_un_coche  i  un  manson. _  _Yo  qero 

que_mi_mama_ sea feles.
 

_I_would_wish four a_car. _  I_wish thet my_mother 
be_happy

 
 

AIMSweb aggregate (14,987 US kids - Spring 2nd grade - English):  

9 CWS = 19th %tile;     8 -  15th %tile 

 

 
 



RTI Assessment for ELLs - Curriculum Based Measures 
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•

•

•

•

 

 

 
 



Progress monitoring  

for ELLs 

“You got to be careful if you don't know 

where you're going, because you might 

not get there.” -  Yogi Bera 

 



RTI Progress Monitoring for ELLs 
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Progress monitoring 
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Measurable goals – Early Literacy 








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Measurable goals - Reading, Writing, Math 











A picture tells 1,000 words: Graph data for 

efficient communication 
Example of AIMSweb progress monitoring graph 
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Slopes during each intervention period help to determine 

student – intervention ‘fit’. 
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Thorough documentation of core instruction (including 

differentiation) and interventions attempted. 
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RTI Problem Solving 

“We can’t solve problems by using the 

same kind of thinking we used when we 

created them”  - Albert Einstein 

 



RTI Problem Solving 

With RTI, stakes of school based problem solving teams 

are high 

Documenting follow through with evidence-based interventions as 

planned is an essential feature of RTI especially when disability is 

being considered (Gresham, 2001).  With RTI, intervention ‘integrity’ 

(follow through as intended) is now part of a high stakes evaluation. 

 

Standard Protocol Approach - Students are ‘placed’ into evidence-

based intervention programs based on assessment information such 

as data from universal screenings.  

 

Defined as “an approach to RTI that requires use of the same empirically 

validated treatment for all children with similar problems in a given 

domain.” Fuchs, Mock, Morgan and Young (2003)  

40 



RTI Problem Solving 









41 



RTI and evaluation of ELLs suspected of having 

educational disabilities 

 

 

 

 

In schools where RTI was implemented there was more proportionate 

diagnosis of students of diversity with their with the majority (white) 

counterparts ( Burns & Senesac, 2005) 

 

VanDerHeyden & Witt (2005) found that when RTI was implemented, 

prevalence of ‘at risk’ designation in one school decreased for the 

minority group from 55% to 10%. 
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43 

RTI – Tying it all together 

 
 SS  RTI 

may
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RTI – Tying it all together 

 
 SS  RTI 

Questions to address early on:  

 

• What are the student’s basic skills in reading, writing and math in L1? 

• What skills does s/he need to learn (through error analysis)? 

• How do I modify instruction so that he or she is successful 85 - 95% of the 

time? 

• How much English literacy and math has s/he learned?  (Related question: 

How well has s/he responded to the current program? ) 

• What are the student’s receptive and expression communication skills? 

• Establish reliable baseline so that progress can be assessed formatively. 
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RTI – Tying it all together 

 
 SS  RTI 

in the language of instruction 
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RTI – Tying it all together 

 
 SS  RTI 
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RTI – Tying it all together 

 
 SS  RTI 

The focus of evaluation in the RTI model is the instructional/intervention 

procedures and how they address individual students’ needs (e.g., instructional 

match, academic engaged time, opportunities for guided practice with feedback 

and correction, instruction targeted to students’ needs).  It is expected that 

appropriate supports will be effective in helping ELLs become proficient in 

targeted academic skills.   

  

Staff in schools knowledgeable about evidence based interventions (e.g., school 

psychologists, reading specialists, administrators) consult with teachers to 

assure that interventions are implemented according to procedures shown to be 

effective.  It may be very helpful to have a professional with proper training and 

experience concerning RTI and ELLs to consult with teams to assure that proper 

assessments and interventions are in place.   
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RTI – Tying it all together 

 
 SS  RTI 

Some ELLs may be prioritized for further assessments in order to understands 

the nature of difficulties they are having.  These might include: 

 

• Curriculum Based Assessment (CBA)/Curriculum Based Evaluation (CBE) 

• Brief Experimental trials 

• Commercially available tests to survey skills in areas of concern 

• Behavior checklists, observations 

• More comprehensive vision or hearing testing 

 

Focus is on factors that can be addressed through interventions 
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RTI – Tying it all together 

 
 SS  RTI 

When an individual student demonstrates skills that are significantly discrepant 

from the building wide norm  and their progress is significantly below what would 

be expected for that after implementation of multiple evidence-based 

instruction/interventions they are determined to have a dual discrepancy.  A dual 

discrepancy is used as one of the criteria for identifying learning disabilities.  

Extreme caution is advised with ELLs as they are likely to ‘underperform’ 

compared to the norm while learning English. 

 

Additional assessments may be important to obtain a comprehensive 

understanding of the child especially in areas of concern (e.g., IQ, 

social/emotional/behavioral concerns, rapid naming, phonemic awareness and 

speech/language).  Such evaluation is conducted by a multi disciplinary team 

with consult from professionals who have proper training and experience working 

with ELLs. 
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RTI – Tying it all together 

 
 SS  RTI 
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RTI – Tying it all together 

 
 SS  RTI 

 directions







When consultation with an expert in the area of ELL is advised 

It is always helpful to obtain assistance from those with expertise in supporting ELLs, 

however when an ELL is suspected of having a disability, by law assessments should be 

administered in the student’s first language when feasible.   
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Some RTI Resources: 

 
 

centeroninstruction.org – Excellent resources for educatiors concerning ELLs 

colorincolorado.org/  - Resources for ELLs, parents and teachers  

fcrr.org/ (Florida Center for Reading Research) – Reading First 

interventioncentral.org  – Jim Wright’s website.  Spanish CBM directions, Language History 
Survey (Spanish and in English), Spanish behavior report cards. 

 www.ldonline.org/article/11498  - June 2005 National Joint Committee on Learning Disabilities 
(NJCLD) official paper.  Good description of strengths and limitations of RTI. 

nrcld.org/resource_kit/tools/SLDOverview2007.pdf - National Research Center on Learning 
Disabilities – 2007 

www.fcrr.org/science/sciencePresentationsTorgesen.htm - PowerPoint's from Dr. Joe 
Torgesen.  Extremely helpful for evidence based instruction/intervention and assessment 

www.rtinetwork.org  RTI Network - Sponsored by the National Center for Learning Disabilities.  
Gives a very nice overview of RTI and how it applies to various grade levels. 

rti4success.org/  RTI 4 Success.  From the American Institutes for Research.   

www.ed.gov/about/bdscomm/list/mathpanel/factsheet.html National Math Advisory Counsel.  
The National Math Panel is putting together a consensus for effective math instruction 
much like the National Reading panel did for literacy. 

 

www.aimsweb.com - Aimsweb website offers assessment and training materials as well as a 
wealth of information about CBM and RTI 

nprinc.com – National Professional Resources.  RTI for ELLs: Differentiation, Understanding, 
Support. 
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  Thanks! 


